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▪ Explore rubrics as a possible measure of work-based 

learning.

▪ Discuss the key decisions in creating a rubric to assess 

work-based learning experiences.

Objectives
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Overview of Rubrics
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▪ States reviewed: 17

▪ Districts reviewed: 59

▪ Total resources reviewed: 

109

▪ Employer evaluations: 30

▪ Rubrics: 23

▪ Self-assessments/reflections: 

19

▪ Worklogs: 7

▪ Portfolios: 5

Measures of Work-Based Learning 
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• Increase consistency of judgment when assessing 

performance tasks (Morrison & Ross, 1998; Wiggins, 1998).

• Provide information for feedback and self-assessment

(Schamber & Mahoney, 2006; Smith & Hanna, 1998).

• Promote student learning by providing students with 

quality feedback (Jonsson & Svingby, 2007; Wiggins, 1998).

• Clarify expectations and what is important (Bissell & 

Lemons, 2006; Schamber & Mahoney, 2006; Shaw, 2004).

• Aggregate data across students to identify areas or trends 

of need to strengthen the overall system.

What Can Rubrics Do?
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1. Determine the purpose of the rubric.

2. Select the rubric type.

3. Define the rubric skills.

4. Determine rubric performance levels.

5. Define rubric descriptors.

Decision Points
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Decision Point 1: Determine 

the Purpose of the Rubric
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Student Progress: 
Evaluating individual student 
progress, grading, or 
certifying an accomplishment

Learning and Instruction: 
Facilitates feedback and 
student self-assessment

Purposes for Rubrics
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Source: Jonsson & Svingby, 2007; Moskal, 2003



▪ Refer to Handout 3, Decision Point 1.

▪ In your teams, discuss and complete the checklist for 

portfolio purposes that best fits your state, district, or 

school.

▪ Capture your final decision on the handout.

Discussion: Rubric Purpose
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Decision Point 2: Select the 

Rubric Type
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Artifact Scoring Rubric Types
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Source: Mertler, 2001; Moskal, 2003; Perlman, 2002; Wiggins & McTighe, 2004

Holistic 
Scale

Common 
descriptors 
for all

Analytic 
Scale

Customized 
descriptors 
for each skill



Components of an Analytic Rubric
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Components of a Holistic Rubric
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Holistic Example: Massachusetts
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Source: Massachusetts Department of Elementary and Secondary Education, n.d.

http://skillspages.com/documents/masswblp.doc


Holistic Example: South Dakota
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Source: South Dakota Department of Education, n.d., p. 78 

https://doe.sd.gov/cte/documents/YI_Manual.pdf


Analytic Example: Arizona
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Source: Arizona Department of Education, 2012

https://cms.azed.gov/home/GetDocumentFile?id=589b42671130c10810eaeac7


Analytic Example: Ohio
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Source: Ohio Department of Education, n.d.

http://education.ohio.gov/getattachment/Topics/Career-Tech/Career-Connections/Work-Based-Learning/Work-Based-Learning-for-Students-and-Familes/StudentSkillsAssessmentRubric.docx.aspx


▪ Refer to Handout 3, Decision Point 2.

▪ In your teams, discuss and capture notes for the rubric 

type that best fits your state, district, or school.

▪ Capture your final decision on the handout.

Discussion: Select the Type of 

Rubric
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Decision Point 3: Define the 

Rubric Skills
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▪ Skills emphasize what the student develops and learns 

during the course of the work-based learning experience.

▪ In developing a rubric, skills should be:

• Distinct and focused

• Sequenced

Guidance for Developing Skills
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Types of Knowledge and Skills
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Knowledge and skills associated with 
subject-matter areas such as English, 
mathematics, and science

Academic 
Knowledge

Skills needed for specific occupations or 
careers

Technical 
Skills

General knowledge and skills that are 
necessary for success in the labor market 
at all employment levels in all sectors

Employability 
Skills



Skill Example: Tennessee
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Source: Tennessee Department of Education, n.d.

https://www.tn.gov/content/dam/tn/education/ccte/wbl/wbl_student_skills_assessment_rubric.pdf


Skill Example: Massachusetts
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Source: Massachusetts Office of Elementary and Secondary Education, n.d.

http://skillspages.com/documents/masswblp.doc


Key Considerations for Defining Skills  
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Describe what each 

knowledge and skill looks 

like for students during a 

work-based learning 

experience.

Determine how will you 

see evidence of these 

skills.

Describe the skills in 

a concise and 

structured method so 

all stakeholders will 

comprehend.



Approaches to Define Skills in Rubric
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In-Person Meeting

Survey or Focus Groups

Review and Comment

Adopt National or Existing Framework



▪ Refer to Handout 3, Decision Point 3.

▪ In your teams, discuss the guiding questions to help define 

the rubric skills.

▪ For samples of skills, review Handout 1, Skills Bank.

▪ Next, develop your stakeholder outreach plan to further 

determine rubric skills.

Discussion: Define Rubric Skills
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Decision Point 4: Determine 

Rubric Performance Levels
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▪ Differentiates the quality of the development of knowledge 

and skills.

▪ Allows students, educators, and employers to determine 

progress or growth of skills.

What Are Performance Levels?
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▪ Determine the number of performance levels.

▪ Determine how the performance levels will be represented 

(qualitative or quantitative).

▪ Define the performance level labels.

Steps to Determine Performance 

Levels
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State(s) or 

District

Type of 

Rubric

Number 

of Levels

Performance Labels

Arizona, Ohio, 

and 

Tennessee

Analytic 4 Level 1: Novice, Level 2: Approaching Proficiency, Level 

3: Proficiency, and Level 4: Expert/Leader

Chicago Analytic 3 Does Not Meet Standards, Meets Standards, and 

Exceeds Standards

Kansas City Analytic 6 No labels

Los Angeles Analytic 4 Emerging, Developing, Proficient, and Advanced

Massachusetts Holistic 5 Performance Improvement Needed, Developing, 

Competent, Proficient, and Advanced

South Dakota Analytic 4 Attempted, Improvement/Supervision, and Mastered

Holistic 3 Developing, Basic, Proficient, and Exemplary

Examples of State and District 

Performance Level Labels
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▪ Refer to Handout 3, Decision Point 4.

▪ In your teams, discuss and capture notes for the 

performance levels of your rubric that best fits your state, 

district, or school.

▪ Capture your final decision on the handout.

Discussion: Performance Levels
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Decision Point 5: Define 

Rubric Descriptors
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▪ A description of the quality or its absence for each 

knowledge and skill in the rubric. 

▪ The purpose of descriptors are to illustrate the quality of 

skill development to guide student improvement of those 

skills.

What Are Descriptors?
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Descriptors in Analytic Rubric
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Convene working group.

Review list of knowledge and skills.

Review existing frameworks and examples.

Define proficiency.

Steps to Define Descriptors
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▪ Parallel in sequence and build on one another

▪ Consistent in grammatical style across skills and 

performance levels

▪ Unique across performance levels (holistic) or skills 

(analytic)

Considerations for Defining 

Descriptors
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Quality 
Descriptors

Describes the 
quality of student 
performance or skill 
development.

Frequency 
Descriptors

Provides a 
numerical account 
of how often a 
student 
demonstrates or 
performs a skill.

Approaches for Defining Holistic 

Rubric Descriptors
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Example of Quality Descriptor
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Source: Massachusetts Department of Elementary and Secondary Education, n.d.

http://skillspages.com/documents/masswblp.doc


Example of Frequency Descriptor
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Source: South Dakota Department of Education, n.d., p. 78 

http://doe.sd.gov/octe/documents/YI_Manual.pdf


▪ Refer to Handout 3, Decision Point 5.

▪ With your working group, follow the instructions in the 

handout to define your rubric descriptors.

▪ Note your draft descriptors in the handout.

Activity: Define Descriptors
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Wrap-Up
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1. Determine the purpose of the rubric.

2. Select the rubric type.

3. Define the rubric skills.

4. Define rubric performance levels.

5. Define rubric descriptors.

Key Decisions
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▪ Module 1: Selecting Appropriate Measures

▪ Module 2: Developing Portfolios

▪ Module 3: Designing Rubrics

▪ Module 4: Constructing Employer Feedback and 

Evaluation

▪ Module 5: Creating Student Self-Assessments

Additional Modules
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