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The Work-Based Learning Measures Series was developed by the College and Career Readiness 

and Success Center. The series is divided into five modules which highlights the key decision 

points to select a work-based learning measure in Module 1 and the necessary decision points 

to create each type of measures: portfolios, rubrics, employer feedback and evaluation, and 

student self-assessments. 
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SLIDE 1: Thank you for visiting the College and Career Readiness and Success Center’s (CCRS 

Center’s) series Work-Based Learning Measures. You are in Module 4: Constructing Employer 

Feedback and Evaluation. This module will outline the key decisions to develop employer 

feedback and evaluation to assess student learning from work-based learning. 

SLIDE 2: This module is part of a five-part series. We recommend that you first review Module 

1: Selecting Appropriate Measures before continuing in this module. The first module provides 

an overview of the various types of measures and outlines decision points needed to select 

which type of measure will best fit your local context and needs. Module 2 focuses on the 

decision points to develop portfolios, and Module 3 shares the decision points needed to 

design a rubric. Module 5 outlines the decision points to create a student self-assessment. This 

module, Module 4, digs deep into the decision points needed to develop employer feedback to 

assess work-based learning. 

SLIDE 3: Our objective for this module is to help you understand how employer feedback can 

assess students’ work-based learning experiences. In addition, we’ll discuss and carry out the 

key decisions needed to develop employer feedback. 

SLIDE 4: Why is it important to measure student learning from work-based learning? 

SLIDE 5: To learn how states and districts measure work-based learning, the College and Career 

Readiness and Success Center (CCRS Center) conducted a document scan collecting and 

analyzing work-based learning measures. States selected included leaders in work-based 

learning and those that specified in their state Every Student Succeeds Act (ESSA) plans that 

they plan to use work-based learning as an indicator of career readiness in their state 

accountability. We also collected documents from the largest two to four districts in each state. 

In addition to the measures, we collected related work-based learning resources such as 

guidebooks and presentations that often include the context on how to implement the 

measure. We searched for resources publicly available on state or district websites and found a 

total of 109 work-based learning measures and resources. This included 30 employer 

evaluations, 23 rubrics, 19 self-assessments or self-reflections, seven worklogs, and five 

portfolios. The information and decision points were developed based on an analysis of the 

document scan and a literature scan on each type of measure. 

SLIDE 6: Employer feedback is completed by the employer to document and assess the 

student’s performance during the experience or the development of his or her skills and 

knowledge. Employer feedback typically assesses students’ knowledge and skills or the 

accomplishment of a goal or task. This could include employability or technical skills and setting 

a goal that is focused on developing specific skills or completing a task.  

Employer feedback allows you to collect the employer’s perspective on the knowledge and 

skills that students develop over the course of their work-based learning experience. The 

process of completing an employer feedback form can encourage employers to provide 

students with feedback on their performance, development of knowledge and skills, and 
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suggestions for how students can further develop to meet career goals. In addition, this process 

can model the employer evaluation and feedback process that often occurs in the real world. 

Employer feedback could also be used to assess program quality and implementation for work-

based learning. For example, you could ask the employer to evaluate to what extent the school 

provided support and coordination during the work-based learning experience. This could be a 

way to collect data to make improvements to the program’s quality, improve student and 

employer match-ups, or identify additional supports needed for employers and students. 

SLIDE 7: Here is an example of an employer feedback rubric from California. The employer rates 

the student’s performance on certain employability skills and work-related attitudes. 

SLIDE 8: Here is an example of an employer feedback form from West Virginia. It assesses 

mental maturity, dependability, appropriate appearance, and cooperation. 

SLIDE 9: We will discuss five decision points in this module. The first is to determine the 

purpose for employer feedback, and we’ll connect that back to the goals for measuring work-

based learning that were discussed in Module 1. The second is to define the knowledge and 

skills to assess within the employer feedback. The next decision point is to select the type of 

employer feedback. Next, we’ll define the scales, goals, or reflection questions within the 

employer feedback. The final decision point is to determine how to score employer feedback. 

SLIDE 10: The first decision point in developing employer feedback is to determine the purpose. 

SLIDE 11: There are three common employer feedback purposes: student progress, 

instructional, and program quality. If your purpose for employer feedback is student progress, 

then your goal is to evaluate individual student progress, grading, or certifying an 

accomplishment. Another purpose is instructional, which helps to diagnose students’ needs, 

inform instructional planning, or improve instructional effectiveness. Schools could use the 

feedback from employers to inform instruction outside of the work-based learning experience 

or to identify areas of needs for students to provide supplemental supports in the classroom. A 

third potential purpose is for program quality. Collecting feedback and data from employers 

could be used to improve the quality of work-based learning programs. Schools could collect 

feedback on the quality of the coordination with the employers, additional supports employers 

may need, or any other recommendation to help better prepare students prior to entering the 

job site. Program quality provides school with data on how to improve the implementation of 

work-based learning beyond instructional planning. It is possible that you may have multiple 

purposes for using employer feedback, but it may be helpful to prioritize these purposes as you 

develop your measure. 

SLIDE 12: In your teams, discuss and capture which purpose for using employer feedback would 

be the best fit with your state, district, or school goals. Discuss and complete the checklist in 

Handout 4, Decision Point 1, to help determine your purpose(s). Capture your final decisions on 

the handout. 
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SLIDE 13: The next decision point in creating employer feedback is to define the knowledge and 

skills to assess. This addresses what is measured with the employer feedback.  

SLIDE 14: Your employer feedback could be based on the same knowledge and skills that were 

discussed in Module 1. Employers are well positioned to give feedback and assess students’ 

development of technical skills because they are familiar with the specific skills needed in their 

industry. In addition, employers will be able to observe students’ employability skills. For 

example, employers can assess the quality of students’ professionalism, customer service skills, 

and their willingness to learn. 

SLIDE 15: As described in Module 1, collecting stakeholder feedback is an excellent approach to 

help define the knowledge and skills for collecting employer feedback. As you work with 

stakeholders to determine which types of knowledge and skills should be measured, you can 

work with this group further to get feedback on describing the skills within the employer 

feedback form. You can collect stakeholder feedback from educators such as career and 

technical education (CTE) teachers, counselors, work-based learning coordinators, 

administrators, and representatives from business and industry. To collect their feedback, you 

could convene in-person meetings to work together to define the knowledge and skills, conduct 

a survey or focus group to gather their insights on the most critical skills, or have stakeholders 

review and comment on drafts of the employer feedback forms.  

Another approach to help define the knowledge and skills is to adopt or modify a national or 

existing framework. This approach is particularly helpful for employability skills or technical 

skills. The Employability Skills Framework is an example of a national framework that states or 

districts could use to assess from work-based learning experiences. In addition, industries or 

local employers may have existing lists that outline the types of skills and knowledge that they 

require from their employees that schools could adopt. These lists, particularly for any technical 

skills, may need to be modified so that they are attainable for students. 

SLIDE 16: There are a couple of key considerations for defining knowledge and skills for 

employer feedback. The first is what it looks like for a student to demonstrate each knowledge 

and skill during a work-based learning experience. Employers will need clear descriptions of 

what the skills, knowledge, and results should look like at the student level. The knowledge and 

skills may need to be scaffolded to the student level, and employers may need support 

adjusting from evaluating these skills for adults. How do you describe each skill in a concise and 

clear way so that students and employers comprehend? 

SLIDE 17: To define the knowledge, skills, and results, first refer to the list of knowledge and 

skills developed in Module 1 or the Skills Bank handout. In your team, brainstorm and discuss 

the guiding questions in the table in the Decision Point 2 section of the handout. Then use the 

second table in the handout to develop a stakeholder outreach plan to finalize the list of 

knowledge and skills that will be measured in your employer feedback. 

SLIDE 18: The next decision point is to select the type of employer feedback. 
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SLIDE 19: There are four types of employer feedback. The first is a rubric, which describes the 

knowledge and skills across multiple performance levels. This type of employer feedback 

provides employers and students with greater description on what each of the knowledge and 

skills look like and the progression of growth. However, this type of employer feedback may 

require more training and resources for students and employers to use with fidelity. Employers 

may be less familiar with using a rubric compared with educators, may need additional training 

on understanding the knowledge and skills in the rubric, and training on how to score the 

rubric.  

The next type of employer feedback is the Likert scale. This type of employer feedback lists the 

various knowledge and skills for employers to assess and then asks them to give a rating across 

a Likert scale. Compared with a rubric, this type of employer feedback may be easier for 

employers to understand and use because the Likert scale ratings are often more familiar than 

a rubric. However, this type of measure may be less reliable because it does not provide a 

detailed description of what the quality of performance for each skill looks like across the scale.  

The next type of employer feedback is reflection, which includes open-ended questions for 

employers to respond. These questions could give employers additional opportunities to 

describe the student’s performance over the work-based learning experience, give feedback to 

the student on how to improve, or provide strategies and suggestions for the student to 

continue learning in this field. Schools may want to include reflection questions to improve 

program quality as well. The reflection question could provide data on how to improve the 

work-based learning program, such as coordination with the school.  

The last type of employer feedback is results based. The employer and student establish a goal 

or objective for the student to be assessed on. This goal could be focused on developing 

particular skills or the completion of a task. This type of employer feedback models the 

evaluation process often used in the real world by many companies. However, employers and 

students will need guidance on how to establish a rigorous but attainable goal. 

SLIDE 20: Here is an example of employer feedback via a rubric. Students are assessed on a 

common set of employability skills and work-related attitudes. The rubric then describes what 

each skill looks like across three performance levels. This employer feedback rubric uses concise 

descriptions of the quality of each skill, and each skill has a unique description. 

SLIDE 21: Here is an example of a Likert scale from West Virginia. It includes a list of 

employability skills and work-related attitudes, and then the employer is to rate the student 

performances from “excellent” to “poor.” The same Likert scale is used to describe the quality 

of performance across all the skills, and the labels are not defined. 

SLIDE 22: Here is an example of employer reflection questions from Nebraska. Some of the 

questions focus on skill development and the completion of tasks on time and with quality. In 

addition, the reflection questions allow the employer to rate the student’s overall performance 

and potentially recommend the student for future positions or internships. 
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SLIDE 23: Here is an example of a results-based employer feedback from Kansas City. On the 

top half, the student and the employer set skill development learning objectives, and then the 

employer rates how the student met the objectives. In addition, on the bottom half of the form, 

the student sets academic enrichment or career exploration learning objectives. 

SLIDE 24: It is important to consider your implementation capacity when selecting the type of 

employer feedback. In Module 1, we discussed the four factors of implementation success to 

consider when selecting a work-based learning measure. Three of those same factors are 

helpful to consider when selecting the type of employer feedback. This table illustrates the level 

of intensity needed for each type of employer feedback by each implementation success factor. 

The rubric type of employer feedback requires a higher level of intensity for the majority of the 

factors compared with the reflection type of employer feedback.  

A rubric employer feedback will require training and resources to help employers, educators, 

and students understand the knowledge and skills described within the rubric. In addition, 

employers will need support on scoring and greater calibration needs if you want comparable 

results across students and different types of work-based learning experiences. This type of 

employer feedback will require greater coordination and communication with employers.  

A Likert scale employer feedback will require some training and resources for employers to 

understand the knowledge and skills. However, the structure of a Likert scale will likely be more 

familiar to employers and intuitive to use. Calibration will be less complicated than a rubric 

because the Likert scale helps to determine the scoring. This more intuitive format will require 

less communication and coordination with employers than a rubric. 

Reflection questions requires less capacity to implement such as training and resources and 

calibration. It will still require some communication with employers to respond to the reflection 

questions. However, a reflection-style employer feedback on its own is a not a rigorous 

measure of student learning from a work-based learning experience. It will not provide 

comparable data across students. It may be an excellent way to collect data for program quality 

or to serve as one artifact within a portfolio. 

A results employer feedback requires a high intensity of capacity for each of the 

implementation indicators. Employers, educators, and students will need training and resources 

on how to develop a rigorous but attainable goal for students. If the goal is skill based, then 

additional training and knowledge building will be needed to understand the knowledge and 

skills to assess. Calibration may be complicated because all stakeholders will need support on 

how to determine scores consistently across different goals for different students. 

Development of a rigorous but attainable goal will require communication and coordination 

with employers. 

 SLIDE 25: In your teams, discuss and rank the level of importance for each statement to help 

select the type of employer feedback that will best fit your local needs. Capture your final 

decisions on the handout.  
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SLIDE 26: The next decision point is to define the employer feedback scales, goals, or reflection 

questions. 

SLIDE 27: The next steps in this module depend on what type of employer feedback you 

selected. If you’ve selected to use a rubric to collect employer feedback, please refer to Module 

3, which outlines the decision points for developing a rubric. For a Likert scale type of employer 

feedback, the next step is to define the scales, which is discussed on Slides 28–29. For a results 

type of employer feedback, the next step is to define the goals, which is discussed on Slides 30–

34. Finally, for a reflections type of employer feedback, the next step is to define the reflection 

questions, which is covered on Slides 35–36. 

SLIDE 28: If you selected a Likert scale employer feedback, you will need to define the Likert 

scale. This includes selecting a short word or label that describes the level of performance for 

the knowledge or skill. It is important that the label is simple and easy for employers to 

understand. Depending on the knowledge and skills evaluated, a label alone may not provide 

enough description to differentiate levels of performance. If greater detail is needed, you may 

need to consider developing a rubric that will describe the traits and behaviors across the 

performance levels. In addition, you will need to consider how many scales to include. It is 

important that the employer feedback has a sufficient number of scales to capture student 

progress and growth but not so many performance levels that it becomes difficult to 

differentiate performance, particularly in the middle levels. 

SLIDE 29: This table outlines the Likert scales from the CCRS Center’s document scan.  The 

majority of states and districts have three to five performance levels.  The common Likert scale 

labels describe quality such as excellent, good, fair, and poor.  Others address the level of being 

skilled such as in Charleston County School District or meeting expectations as in Chicago Public 

Schools. 

 SLIDE 30: If you selected a results-based employer feedback, there are several considerations 

to help you define the results. One is to ensure that students lead the goal development with 

support from adults such as teachers, counselors, or employers. The student and employer may 

want to base the goal on a task or skill that is aligned to the student’s interests, career goals, or 

strengths and weaknesses. This will help prioritize the goal for the student while remaining 

relevant to the work-based learning experience. It is important that the goal is measurable and 

something that is achievable during the course of the work-based learning experience. You may 

need to create guidance to support both students and employers with developing appropriate 

goals. Identify tasks or skills that align to the student’s interests, career goals, or strengths and 

weaknesses. 

SLIDE 31: There are two approaches to defining goals: task-based and skill based. A task-based 

approach allows the student and employer to define the goal or learning objective based on the 

tasks, responsibilities, or other career development objectives. The skill-based approach is 

establishing a goal focused on practicing or developing a particular skill. 
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SLIDE 32: The Kansas City example of a result-based employer evaluation includes both a skill-

based goal. The top half is a skill-based goal in which the student and worksite supervisor 

determine appropriate skill development learning objectives and then the employer rates the 

student’s performance.  

SLIDE 33: Some key considerations for developing task-based goals are that they can be job or 

career specific. This allows the student to potentially focus on developing career-specific 

knowledge and skills. This type of goal may be easier for an employer to assess because the 

goal is based on the completion of tasks. However, this type of goal does not explicitly assess 

the development of career-readiness skills and knowledge. 

An example of a flexible goal could be a student interning with a group that plans events and 

the student is responsible for photographing the events. The student and employer might have 

a goal that the student takes 50 high-quality photos at three different events over the course of 

the internship. This goal would be timebound, measurable, and connected to the student’s 

responsibilities. 

SLIDE 34: Skill-based goals, on the other hand, measure the development of career-readiness 

skills. These could be employability skills or technical skills that are career or job specific. It may 

be more challenging for the student and employer to develop this type of goal because it is not 

based on the completion of tasks but on the development of skills. Employers and students may 

need more guidance on how to craft rigorous skill-based goals that are attainable and 

measurable.  

Thinking back to our photography example, the student and employer may determine that an 

appropriate skill for the student to develop is focusing on moving subjects. The skill-based goal 

might be to have clients select 20% more photographs of moving subjects from the first event 

to the third event. This would demonstrate that the photographs are improving over the course 

of the internship and events if clients select to purchase more moving subject photos for their 

events. 

SLIDE 35: To define the reflection questions, it may be helpful to consider questions that can 

add additional context on the student’s performance beyond knowledge, skills, and results. For 

example, are there particular circumstances that may explain the student’s level of 

performance? Is there additional career- or industry-specific feedback that may be useful for an 

employer to share with the student? The reflection questions allow employers to describe the 

overall performance. The student, school, and teachers may receive additional information and 

feedback on the student’s performance beyond a simple rating. The reflection questions can 

provide employers an opportunity to share ways the student can improve their skills or 

performance or future tips if the student is interested in the same career field. 

SLIDE 36: Here is another example from the Career Academies in California, which asks the 

employer to give feedback on various aspects of the student’s work such as work quality, time 

management, working with others, and capacity to learn.  
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SLIDE 37: Based on the type of employer feedback you select, discuss and complete the 

corresponding guiding questions in the Handout 4, Decision Point 4, section of the handouts. If 

you are doing a Likert scale employer feedback, complete the section on Defining Likert Scales. 

If you are doing a results-based employer feedback, complete the Define Goals section of the 

handout. If you are including reflection questions in your employer feedback, complete the 

Employer Reflection Questions section of the handout to help draft your employer feedback 

questions. 

SLIDE 38: The last decision point is to determine how to score the evaluation. 

SLIDE 39: There are three common scoring approaches to employer feedback: weighted, 

qualitative, and portfolio. The weighted approach is assigning points or a value to each rating or 

performance level. The qualitative approach describes the level of performance or growth. An 

employer feedback could serve as an artifact within a larger portfolio. With this approach, other 

artifacts in addition to the employer feedback are reviewed and scored holistically with a rubric. 

SLIDE 40: There are some key considerations to using the weighted approach for scoring 

employer feedback. This approach produces numeric or quantitative data that the school, 

district, or state can track and use for continuous improvement efforts. If your goal for 

measuring work-based learning is to use data to improve the quality of work-based learning for 

all students, this type of measure and scoring approach can provide that type of data. In 

addition, the numeric scores can translate into a grade. However, it may encourage employers 

and students to focus on the rating rather than helping the students develop and grow 

particular skills or knowledge. For a results-based employer feedback in which the student is 

setting a goal, you may have the employers rate the students’ ability to meet the established 

goal. The rating could similarly be weighted as a Likert scale employer evaluation. 

SLIDE 41: Here is an example of an employer evaluation that is scored using the weighted 

approach from Charlotte-Mecklenburg Schools. Each rating or performance level is assigned a 

percentage range that can connect to a grade. The form provides an example for “attendance,” 

which is scored at 94% or “well above standard.” 

SLIDE 42: There are some key considerations to using the qualitative approach for scoring 

employer feedback. This approach does not provide quantifiable data that is easy to track or 

monitor. If one of your objectives to measuring work-based learning is to gather data for 

continuous improvement, this approach may not support that goal. This approach focuses on 

the description of performance and growth. This encourages both employers and students to 

focus on developing and growing the student’s skills and knowledge. 

SLIDE 43: Here is an example of a qualitative scoring approach from Los Angeles. Each skill is 

given a rating, such as from “needs intensive support” to “excellent.” It also includes space for 

the employer to give comments on each competency. The rating includes a numeric ranking but 

it doesn’t assign a points value, percentage, or grade level. 
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SLIDE 44: There are some considerations for using the portfolio approach to score employer 

feedback. The employer feedback would be one artifact among many scored within the 

portfolio. This means that several perspectives or sources of evidence will be used to assess the 

student’s performance. This approach provides a more comprehensive understanding of the 

knowledge and skills students develop over their work-based learning experience because it 

includes multiple sources of evidence. This approach provides a balance of focusing on student 

development and growth while still providing the data needed for accountability goals. Refer to 

Module 2: Developing Portfolios for the decision points needed to develop work-based learning 

portfolios. 

SLIDE 45: Here is an example from Ohio of the suggested components for a work-based 

learning portfolio. You can see that employer or supervisor evaluation and observations are one 

possible artifact for the portfolio. 

SLIDE 46: In your team, discuss and determine which scoring approach will work best for your 

state, district, or school. Use the Decision Point 5 section of the handouts to capture your notes 

and final decision. The handouts include additional guidance to develop a weighted approach. 

SLIDE 47: [No Audio] 

SLIDE 48: Throughout this module, we discussed and completed five key decision points to help 

develop employer feedback to assess work-based learning. First, we determined the purpose 

for employer feedback and connected it back to your goals for measuring work-based learning. 

The next decision point was to define the knowledge, skills, or results to assess with the 

employer feedback. We then selected the type of employer feedback and defined the scales, 

goals, or reflection questions. Finally, we determined how to score employer feedback. 

SLIDE 49: This module is part of a five-part series, and you just completed Module 4: 

Constructing Employer Feedback and Evaluation. The first module provided an overview on 

selecting appropriate work-based learning measures. The other modules provide an overview 

on the decision points to develop other types of work-based learning measures such as rubrics, 

portfolios, and student self-assessments. If you are using employer feedback as an artifact 

within a portfolio, we recommend that you review Module 2. 

SLIDE 50: [No Audio] 

SLIDE 51: [No Audio] 

SLIDE 52: [No Audio] 
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