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EWIMS STEP 5
Assigning and Providing Interventions

Early Wamning Intervention and Monitoring System was developed under the National High School Center, funded by U.S. Department of Education Grant S283B050028


Presenter
Presentation Notes
This the sixth video in a series about installing the early warning intervention and monitoring system process known as EWIMS. The video series was created collaboratively by the Great Lakes Comprehensive Center and the Michigan Department of Education. These videos are based on the work of the National High School Center and were designed as a companion to the EWIMS Implementation Guide. 



EWIMS Step 5: Assign and Provide Interventions
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Presenter
Presentation Notes
The main objective of this video is to deepen understanding of Step 5 of the seven-step EWIMS process: assigning and providing interventions. 

After identifying students who are off track in Step 3 and digging deeper to understand the underlying causes of risk in Step 4, in Step 5 the EWIMS team selects and assigns students to appropriate interventions to help them get back on track in the areas of attendance, behavior, and course performance. 



EWIMS Steps 3-5: Watering the Roots

How will we Step 5
intervene? Assign and provide
interventions.
What is the problem? Step 3
|dentify symptoms.
Why is it occurring ? Step 4

Determine
underlying causes.
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Presentation Notes
In simple terms, in Step 3 we identify who is flagged, in Step 4 we ask why they are flagged, and in Step 5 we discuss how to intervene. 

This graphic should look familiar from Step 4, except that now it includes a watering can. The watering can represents the interventions and supports the school provides to students in Step 5 to address the root causes that were identified in Step 4.



EWIMS Step 5: Assign and Provide Interventions
-

What You Need for Step 5

* An understanding of students’
needs that is based on a review
of early warning data (in Step 3)
and additional information
gathered in Step 4

* Aninventory of available
interventions

e Leadership buy-in and support
for interventions and support
strategies to assist at-risk students

NN

* Tool 2: Student Support and
Intervention Mapping (Appendix B)
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Presentation Notes
What will you need for Step 5? 

During Step 5, the EWIMS team matches individual students to specific interventions after having gathered information about potential root causes for students who have been flagged and the academic and behavioral support and intervention programs available in the school, district, and community. 

The first time you go through Step 5, the team will compile an inventory of supports and interventions available to students. Creating the inventory informs EWIMS teams about the supports and interventions that are available and where there are gaps. 

For a tool to guide the creation of an inventory of interventions, please see Appendix B in the EWIMS Implementation Guide. 



EWIMS Step 5: Assign and Provide Interventions

* Consider potential supports,
interventions, and other available
resources.

* Match students to specific supports

Assign and interventions based on need.

and provide

interventions * Agree on a plan and next steps.

* Communicate the plan to key
stakeholders.
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Presentation Notes
In Step 5, the EWIMS team starts by using the information about student needs from the previous steps in the process. The team considers potential supports and interventions that align with student needs. After initially matching students to specific supports or interventions, the team agrees on a plan and next steps for implementing the intervention. Step 5 also includes communicating the intervention plan to key stakeholders in order to put it into action. In the following slides, we describe each of these actions. 

At the end of Step 5, you will have assigned flagged students to supports and interventions based on the student needs identified in Steps 3 and 4.


Consider What Is Currently Available

* Consider interventions at
Tiers |, I, and IlI.

* What interventions are currently
implemented in the school and
district?

* What is the availability of each
intervention?

* How are students referred or how
do they access the support?

* Where are there gaps in our
inventory?
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Presentation Notes
To introduce a more systematic approach to student support interventions, schools and districts are increasingly organizing interventions into three tiers. The tiers are layered and are designed to correlate with student needs, with more intensive supports at the higher tiers. Delivering interventions through a tiered framework is a responsive system for providing instruction, interventions, and supports to meet the needs and assets of the whole child. 

Tier I interventions, which are research-based instructional and classroom interventions made available to all learners, effectively meet the needs of most students. Tier 2 interventions are supplemental, targeted interventions intended for some learners who require support beyond Tier 1. Tier 3 interventions and supports provide intensive individual interventions for those few learners with severe academic or non-academic needs.
 
In preparation for organizing supports and interventions by tier, it is helpful to consider existing supports, interventions, and other resources. The intervention inventory is not an exhaustive list of possibilities, but merely a starting point. As the EWIMS team reviews existing interventions, they take note of overlaps to reduce the duplication of effort. In taking stock of existing interventions, include the number of students who can realistically be served by each intervention (that is, availability) and the process by which students access the support. With this information, the team can then identify gaps and consider whether additional interventions may be needed.  

Remember that sometimes resources and supports are available, but their existence is not communicated to stakeholders. It’s a good idea to also inventory supports that are available in the surrounding community. 


Tool for Creating an Intervention Inventory

TOOL 2: STUDENT SUPPORT AND INTERVENTION MAPPING (USED IN STEP 5 AND STEP 6)

Directions: Complete the matrices below to catalog interventions and supports. Include the availability (e.g., the number of students who can be served during a period of
time, resource limits) and details (e.g., the focus of the intervention, the evidence base).

Attendance Interventions and Supports

INTERVENTION OR SUPPORT AVAILABILITY DETAILS
e.g., automatic calls 100% of students Robocalls sent daily ar 10 am ro all absent students and their families
e.g., peer wake-up calls 100 students per 2 Student council members (10) are assigned to 10 students each to text each morning for 2
wecks weeks
e.g., parent conference As needed Dean will ser up parent arrendance conference
43
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Presentation Notes
The Student Support and Intervention Mapping tool seen here is included as Appendix B in the 2017 Michigan EWIMS Implementation Guide. 

In the tool, EWIMS teams record the name of each intervention or support, the availability (that is, the capacity or number of slots or seats the intervention has), and other details, such as when and where it meets, who runs it, and any entrance or exit criteria or procedures. 

Maintaining this type of updated record of supports and interventions enables the EWIMS team to match students with the intervention that best fits their needs. As the array of interventions grows and changes, the team revises the inventory.


Match Students to Supports
and Interventions Based on Need

* Actual student need: \What was determined in Step 4 as the root
cause or student need(s)?

* Qutcomes: Is it likely that an available intervention will address the
barriers the student is facing?

* Grade or age group: |s the intervention appropriate for the grade
level, age, and developmental stage of the student?

* Characteristics and conditions:
* How do the characteristics of flagged students inform
intervention decisions?
* How do the conditions the student is experiencing in and out
of school impact intervention selection?
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As EWIMS teams match students to supports and interventions, they should consider the following issues: 

	Actual student need:  What was determined in Step 4 as the root cause or student need?
	Outcomes:  Is it likely that an available intervention will address the barriers the student is facing? 
	Grade or age group:  Is the intervention appropriate for the grade level, age, and stage of the student?
	Characteristics and Conditions: 
How do the characteristics of flagged students inform intervention decisions? 
How do the conditions the student is experiencing in and out of school impact intervention selection? 

For example, let’s say that an EWIMS team reviewing its data in Step 3 learns that there’s an issue with a group of high school students who are regularly tardy. When they dig deeper into the data in Step 4, they discover that 17 of the 20 students who are regularly tardy are late because they have to drop off younger siblings at the nearby elementary school. In Step 5, the EWIMS team could decide to initiate a school bus run from the elementary to the high school each morning to allow the high school students to drop off their siblings without being late themselves. This support would address a specific need, provide a Tier II support to a group of students who have something in common, and be likely to result in the desired outcome: fewer tardies and reduced lost instructional time. 


Guiding Questions for Assigning
Interventions to Students

* Based on Step 4, what is most pressing for this student?

* What supports (if any) are already being provided to address the
need? How are these supports working?

* What outcomes do you hope to see for this student?
* What level of support is needed (Tier |, II, or IIl)?

* Are there multiple students with similar needs who could be
served as a group?

* What else do you know about the student that might be useful
(e.g., characteristics and conditions)?

* Do you need any additional information about the student, his or
her circumstances, or the intervention to make a selection?
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Presentation Notes
When the EWIMS team discusses assigning students to interventions, the following guiding questions can help the team arrive at the best possible fit between students and interventions. Although the matching process relies heavily on data collected during Step 3 and the potential root causes identified in Step 4, in Step 5 team members also are encouraged to apply their judgment as education professionals to recommend supports and interventions. 




®)

Agree on a Plan and Next Steps

mm Person Responsible Completion Date Follow-Up Date

Who will
do what

by when?
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After the EWIMS team decides on an approach (which intervention or support to assign), it is time to create a plan and break it into manageable steps by recording how the team will support the student or group of students. 
Keeping a written record assists with continuity and follow-through. 

As you create a plan for each student, consider:
Who will record which students are assigned to each intervention?
Who will be responsible for implementing each intervention? 
EWIMS team members are sometimes responsible for directly providing interventions, but not always. When they are not, it is important to decide who will contact the person responsible for implementing the intervention. 
Who will collect information on whether the intervention is implemented with fidelity (for example, did the adults do what they said they would to support the student)? 

The bumper sticker version of Step 5 is: Who will do what by when?


Communicate the Plan to Key Stakeholders

 To what degree will the student
and family be involved in
selecting the intervention that is
the best fit?

* Who has a strong relationship
with the student and will
communicate next steps to him
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Presentation Notes
After the plan has been developed and recorded, the EWIMS team considers how to effectively inform key stakeholders, such as teachers, parents, coaches, and, of course, the student about the plan. To do so, consider the following:
To what degree will the student and family be involved in selecting the intervention that is the best fit?
Who has a strong relationship with the student and will communicate next steps to him or her?
How will next steps be thoughtfully communicated to the family?


Assigning Students to Interventions in the
Michigan Data Hub Early Warning Data Tool

~» © Yolanda U. Meacham

Student Information  Academic Dashboard Transcript Early Warning System = Intervention Catalog

Student Interventions
Jump to subcategory: EWS Metric Summary | Interventions | Search Interventions

EARLY WARNING SYSTEM INDICATORS

ATTENDANCE SCHOOL STATE MATHEMATICS LANGUAGE
CODE OF REPORTABLE ARTS
CONDUCT OFFENSES
D & I =
BEXPECTED
INTERVENTIONS START DATE COMPLETION LEVEL ASSIGNED BY DATECOMPLETED  SECURITY
DATE

Attendance Counselng m 022002017 072017 Toer 3 | of |
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Presentation Notes
The Michigan Data Hub early warning data tool is not only used to extract information, but also it’s for inputting and storing information. 

If your district uses the early warning data tool, the EWIMS team can employ the tool to assign students to interventions. After this is done, as seen here, the student’s page will show the intervention start date, expected completion date, tier (or level), and the person who assigned the intervention. The data tool also allows users to see a list of students assigned to a particular intervention. 


When Selecting Interventions, Keep in Mind ...

b

“Just because...[an]

intervention is considered
. evidence-based doesn’t mean
that it’s necessarily the best
intervention for your students
or that there aren’t good
programs available that aren’t
evidence-based.”

Source: Pohl & Opsal, 2013
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Yes, evidence is important. EWIMS teams want to do what works and comply with the Every Student Succeeds Act, or ESSA. However, some of the ways that the team intervenes are likely to be common best practice (for example, calling a student’s home) and may not necessarily meet the requirements for “strong evidence” under ESSA. 

The EWIMS process itself is an evidence-based practice. And, remember, your job is to support students, which will be measured by a decrease in flags and a decrease in students being reflagged.



When Selecting Interventions, Keep in Mind ...

Is this an intervention that:
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Can be implemented with fidelity in your school?

Can be implemented for a reasonable cost?

Can be implemented within a reasonable time frame?

Requires specialized expertise or lengthy training to implement?
Provides ready access to training and technical support for staff?
Has demonstrated effectiveness in your district or state?

Will address the actual need?

Aligns with school and community values and organizational
structure?



Presenter
Presentation Notes
When selecting an intervention, it is important to be realistic about what can be accomplished. To ensure compatibility with your school’s existing interventions and appropriate allocation of resources, be sure to use your district's defined process for selecting interventions.

Here are some questions for the team to consider:
	Is the intervention being considered one that:
Can be implemented with fidelity in your school?
Can be implemented for a reasonable cost? 
Can be implemented within a reasonable time frame? 
Requires specialized expertise or lengthy training to implement?
Provides ready access to training and technical support for staff? 
Has demonstrated effectiveness in your district or state? 
Will address the actual need?

And one more criterion that is important to consider: does the intervention align with school and community values and organizational structure?



A Few |ldeas

*  Wake-up calls

* Peer tutoring for content

* Peer mentoring for attendance
* Advisories

* Counseling

* Partnership between high schools
and feeder middle schools

* Ninth-grade transition programs

* Schoolwide Positive Behavioral
Interventions and Supports

* [Instruction that uses active
engagement

Sources: Attendance Works, 2017; MDE
Leiber & Poliner, 2004
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Although EWIMS does not endorse specific programs, here are a few common interventions that are supported by anecdotal evidence. 

To mention just a few on this list:
Wake-up calls: Calling students who are habitually late to school early enough so they’re able get to school on time can serve as a preventive measure. 
Peer tutoring for content: Scheduling time for students to tutor one another in specific subjects can improve academic as well as social outcomes for students who are struggling with understanding content as well as engagement.  
Advisories: Advisory is a schoolwide approach to building a communal sense of belonging, developing strong relationships between peers and adults, and fostering social and emotional competencies. An advisor, like a coach, supports the group and looks out for the well-being of each student. 


Evidence-Based Resources

EWIMS Resources for Step 5

There are many program registries and federally designed databases for identifying evidence-based
practices and interventions. The level of evidence varies among the resources listed below.

= Alternatives to Suspensions and Expulsions Toolkit from the Michigan Department of Education
provides guidance on changing the culture, climate, and systems in schools to address behavioral
concerns using non-exclusionary methods.

= Attendance Works Toolkit provides strategies and resources for monitoring, understanding, and
addressing chronic absence; the toolkit can be downloaded and tailored to school, district,
community, or state use.

= Best Evidence Encyclopedia provides information about the strength of evidence supporting K-12
programs; the website was created by the Johns Hopkins University School of Education’s Center for
Data-Driven Reform in Education under funding from the Institute of Education Sciences, U.S.
Department of Education.

= Blueprints for Healthy Youth Development (University of Colorado Boulder, Center for the Study and
Prevention of Violence) provides guidance to identify evidence-based programs to promote prosocial
behavior, academic success, emotional well-being, physical health, and positive relationships.

= Collaborative for Academic, Social, and Emotional Learning (CASEL) 2015 CASEL Guide: Effective
Social and Emotional Learning Programs—Middle and High Schoo! Edition provides information about
social and emotional programs’ quality and evidence base.

= Data Wise Improvement Process provides guidance for teams of educators in using a wide range of
data sources, such as student work and formative assessment data, to improve teaching and learning.
It includes meeting protocols that support using data wisely and a free online course.

= Great Lakes Equity Center Policy Equity Analysis Tool provides a process for examining existing
policies and practices through an equity lens to reflect on the intent behind existing policies and
determine which inequities could be addressed in terms of who benefits and who does not.

= National Center on Intensive Intervention provides a process driven by data for academic and
behavioral interventions and progress monitoring tools to help students with severe and persistent
learning and behavioral needs, including students with disabilities.

= National Center on Safe Supportive Learning Environments (NCSSLE) addresses issues such as
bullying, harassment, violence, and substance abuse. NCSSLE’s website includes the School Climate
Survey Compendium of valid and reliable surveys, assessments, and scales of school climate to assess
conditions for learning.

GREAT LAKES comprehensive Cente
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Presentation Notes
Intervention inventories are always a work in progress. When your EWIMS team finds a gap in your inventory or comes across a student with a need that is not met by existing approaches, there are many resources for identifying additional evidence-based programs, practices, and interventions. The Michigan Department of Education and the Great Lakes Comprehensive Center have created a one-page information sheet listing registries and databases of evidence-based resources. To access the information sheet, visit the Michigan Early Warning Intervention and Monitoring System page on the Michigan Department of Education website.


Michigan Data Hub Intervention

SEARCH INTERVENTIONS

Keyword:

Eligibility

Cost

Parent Permission
Required

Improvement Areas:

¥ Low Attendance
Behavior
Mathematics
Language Arts
Other

Search Results

School Availability:

Graford Public
School

Bryan Public School

Waters Public
School

Grade Levels:
Kindergarten
First Grade
Second Grade
Third Grade
Fourth Grade v

Location:
Referral

Graford Public
School

Bryan Public School
Waters Public

Intervention Level:
Tier 1: Whole Class

Tier 2: Small Group
(with Teacher)

Tier 3:

o

Individual/Small Group _

Bananblin B iacndd

Population:
General Population
Special Education
504 Designation
English Language
Learner -
Gender Specific:

Not a Gender Specific
Intervention

Female
Male

® Attendance Counseling

(3)

Improvement Areas: Low Attendance
An attendance counselor will work with the student, evaluate the student's home life and identify why the student is
having difficulty attending. Strategies will be employed and evaluated to address identified issues.
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Presentation Notes
The Michigan Data Hub early warning data tool facilitates storing intervention inventories through its Intervention Catalog. EWIMS teams can use the tool to search for interventions using defined criteria and can record in the tool which interventions are assigned to which students.

In the future, the Intervention Catalog will be searchable and the Michigan Department of Education and schools throughout the state will be able to add practices, programs, and interventions to the catalog. The catalog will categorize interventions by improvement areas, availability, location, target populations, grade levels, intervention tier, and target gender. Schools and districts that have signed up for access to the Data Hub will be able to search the catalog, add to it, and rate the effectiveness of interventions in it. 


Implementation Suggestion: Strategies for Prioritizing

* Ask: What do the data suggest
are the most immediate needs?

* Target: Triage by shared urgent
student needs.

* Divide and conquer: Distribute
shorter lists of students to a few
EWIMS team members.
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Presentation Notes
Now that you are aware of some relevant tools, let’s consider tips for successfully implementing Step 5. When many students are flagged in Step 3, given limited EWIMS meeting time, it can be difficult to know which students to start discussing in Step 4 and how to approach assigning interventions in Step 5. 

Here are a few strategies for prioritizing when there are more students to discuss than time allows.
Ask: “What do the data suggest are the most immediate needs?” 
Target your efforts by focusing on groups of students with similar flags. Triage by looking for urgent student needs that several students have in common. If the underlying root causes also match, you may want to assign these students to the same intervention or a group intervention. 
Divide and conquer by distributing shorter lists of students to a few EWIMS team members for data review, interpretation, and assignment to interventions. To create these shorter lists, consider grouping students by strengths, indicators, characteristics, conditions, or the specialties of EWIMS team members.



Step 5: Implementation Challenges

* Underestimating the utility
of Tier | interventions

* Supply and demand
mismatches

Irrelevant distractions
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Presentation Notes
In Step 5, there are three common implementation challenges you may encounter:
Underestimating the utility of Tier I interventions
Supply and demand mismatches 
And irrelevant distractions


Step 5 Challenge: Underestimating
the Utility of Tier | Interventions
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The first common challenge that occurs in Step 5 is underestimating the utility or importance of Tier I interventions.
 
It is appropriate to respond with urgency to students who have intensive needs. However, the greater the need, the more resources that will need to be devoted. In a multi-tiered system, all students should have access to Tier I universal interventions, regardless of whether they have a demonstrated need. Too often, we dismiss or underestimate the utility of universal interventions that are available to all students. 
 
When Tier I supports are overlooked or eliminated, more students will need Tier II and III interventions, which often overwhelms school capacity. Prevention and early intervention narrow the stream of students requiring intervention or specialized supports. 


Step 5 Challenge: Underestimating
the Utility of Tier | Interventions ‘

* A growing need for Tier Il and Il
interventions should activate a
review of Tier | interventions.

* Jnvestin Tier | interventions.
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Presentation Notes
If you find a growing need for Tier II and III interventions in your school, it is a signal to revisit and strengthen Tier I interventions. 
 
To address this challenge, advocate for your school and district to devote sufficient resources to Tier I supports universally provided to all students. Investing in Tier I interventions (for example, before- and afterschool programs and movement breaks during the school day) can prevent students from needing more intensive interventions later on. 


-

Step 5 Challenge: Supply and Demand Mismatches

A

)
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Presentation Notes
The second implementation challenge is a mismatch between students’ needs and the interventions that are available. 
 
Mismatches are most likely to occur when: 
Existing interventions can’t serve enough students who need support.
There are inadequate interventions to meet the range of student needs. 



Step 5 Challenge: Supply and Demand Mismatches

* Describe intervention gaps
and ask for support from
leaders in your school,
district, and community.

-
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To address this challenge, be sure to share with leaders in your school, district, and community the intervention gaps that were identified when you created the inventory of interventions. Explain to school district leaders, families, and representatives of community agencies what the gaps are and why they’re a problem, and then ask for their support to address the gaps. 



Step 5 Challenge: Irrelevant Distractions Related
to Selecting and Implementing Interventions
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The final common challenge associated with Step 5 is succumbing to irrelevant distractions when selecting and implementing interventions. This generally occurs when schools and districts do any of the following: 
Implement an intervention because it is free.
Implement an intervention solely because it is favored by someone in the district or who has influence in the community.
Implement an overabundance of interventions as a result of having limited (or no) criteria for selecting interventions. It is critical to choose interventions that are closely aligned with student needs and most likely to result in the desired outcomes. 




Step 5 Challenge: Irrelevant Distractions Related
to Selecting and Implementing Interventions

* Stay firmly focused on student
needs.

* Develop and commit to criteria
for selecting interventions.

* Ensure that interventions meet
one or more identified student
need.
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A good strategy for protecting against the challenge of irrelevant distractions is to stay firmly focused on student needs. Remember that it is the roots of the plant that need water and nutrients, not the leaves. 

Make sure your school or district has well-defined criteria for selecting interventions. It’s perfectly acceptable to say no to an intervention that does not clearly address student needs. The challenge is having the discipline to stick to the criteria when choosing which interventions to implement, along with implementing interventions with fidelity, which will be discussed in Step 6. 


Coming Up Next

0..) 'O.o

° °

® o

.o Evaluate Establish '.
° and refine roles and ®
° the EWIMS responsibilities @
® process i
® ®
Use the
Monitor early
students and warning
o interventions data ®
® tool ®
° ®
) e
© Assign Review ©
° . ®
and provide early °
interventions warning Py
Interpret data °
early
warning
® o data o

GREAT LAKES Comprehensive Center atAmerican Institutes for Research M



Presenter
Presentation Notes
Thank you for joining us for the Step 5 EWIMS video. In the next video, which focuses on Step 6, we explore the process of monitoring student progress and interventions to see what’s working. 

Thank you for all you do on behalf of Michigan’s students and families every day!


earlywarningsystems@air.org Michigan Data Hub Early Warning

Data Tool:
10 S. Riverside Plaza, Suite 600
Chicago, IL 60606-5500 Support@MIDataHub.org
General information: (312) 288-7600
WWW.air.org Michigan Data Hub

1819 E. Milham Road
Portage, M| 49002
(269) 250-9264
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